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Your child should spend up to 90 minutes over the course of each day on this packet. 
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Read standing up.  Make some music by 

searching Groove Pizza
Make paper airplanes 
with your family and 

see which plane 
goes the furthest.  

Create an indoor 
obstacle course  

(get permission fro 
an adult).  

Mindful Minute: Write 
down what a typical 

day was like pre-
quarantine and 

during quarantine. How 
have things changed?  

Design a board 
game and play it with 

your family.  

Turn on your 
favorite song 
and dance.  

 

Make a collage 
of things you enjoy.  

 

*All activities are optional. Parents/Guardians please practice responsibility, safety, and supervision. 

 

For students with an Individualized Education Program (IEP) who need additional support, 
Parents/Guardians can refer to the Specialized Instruction and Supports webpage, 

contact their child’s IEP manager, and/or speak to the special education provider when you are 
contacted by them.  Contact the IEP manager by emailing them directly or by contacting the school. 

The Specialized Instruction and Supports webpage can be accessed by clicking HERE or 
by navigating in a web browser to https://www.usd259.org/Page/17540 
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MS ELA Grade 6 Week 7: May 11-15, 2020 

Dear Parent(s)/Guardian(s) and Students, 

After this week, there is only one more week to complete in Continuous Learning! This week 
offers the opportunity for you to choose text to read so that you can add important information 
to your Evidence Log or Notes that you will use next week on your final writing assignment. We 
learn new information when we read. Learning something new today will always help you in 
your future! Enjoy learning! 

 

 
6th Grade Unit 5 Exploration 

Week 7: May 11 – 15 
Daily Planning Guide/Checklist/Additional Support 

 
Monday, May 11 
_____ Look through or browse the 5 stories provided on the following pages to select one: 

pp. IL1-IL4 – Mars Can Wait. Oceans Can’t. (Argumentative text) 
pp. IL5-IL10 – from Shipwreck at the Bottom of the World (nonfiction narrative) 
pp. IL11-IL15 – from Sacajawea (historical fiction) 
pp. IL16-IL22 – The Legacy of Arctic Explorer Matthew Henson (expository nonfiction) 
pp. IL25-IL26 – Should Polar Tourism Be Allowed? (Informative text) 
 

 _____ Read (or have read aloud) the story you chose. 
 
Tuesday, May 12 
_____ Re-read (or have re-read aloud) the story you chose to gather evidence to use in your final 

argumentative writing assignment. 
 
Wednesday, May 13 
____ Add 2 or more sentences to your writing rough argumentative draft or week 4 Writing Organizer 

to support your argument position/claim. 
 
Thursday, May 14 
_____ Complete an activity that corresponds with the story you chose on Monday. 
  
 
Friday, May 15 
_____ Choose and complete another activity for the story you chose and read Monday and Tuesday. 

 
Grade 6 Unit 5 Exploration: What drives people to explore? 

Week 7: May 11-15 pp. IL1-IL4 
pp. IL5-IL10 
pp. IL11-IL15 
pp. IL16-IL22 
pp. IL25-IL26 

• Read one (or two) of the short stories and complete 
corresponding activities.  

• Gather evidence to use in your final writing 
assignment. 



OPINION PIECE

Mars Can Wait. 
Oceans Can’t.
Amitai Etzioni
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About the Author
Amitai Etzioni (b. 1929) is a University Professor at 
George Washington University. He was previously a 
professor at Harvard Business School and Columbia 
University. Etzioni was also Senior Advisor to the White 
House under President Jimmy Carter. His work appears 
frequently in newspapers such as the New York Times, 
Washington Post, and Wall Street Journal.

BACKGROUND
In March 2012, Canadian deep-sea explorer James Cameron reached 
the bottom of Challenger Deep, at the southern end of the Mariana 
Trench in the Pacific Ocean. Alone in a specially designed submarine, he 
collected samples and took videos—a skill he was already known for, 
having directed two of the world’s highest-grossing movies: Titanic and 
Avatar.

While space travel still gets a lot of attention, not enough 
attention has been accorded to a major new expedition 

to the deepest point in the ocean, some 7 miles deep—the recent 
journey by James Cameron, on behalf of National Geographic.

The cover story of the prestigious journal Foreign Affairs lays 
out the “Case for Space.” 60 Minutes recently ran a story about 
the dire1 effects on Florida’s space industry of scaling back our 
extraterrestrial endeavors. Newt Gingrich gained attention earlier 
this year by calling for building a permanent base on the moon. 
And President Obama has talked of preparing to eventually send 
Americans into orbit around Mars.

Actually, there are very good reasons to stop spending billions 
of dollars on manned space missions, to explore space in ways 

1. dire (dyr) adj. having terrible consequences.

1
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that are safer and much less costly, and to grant much higher 
priority to other scientific and engineering mega-projects, the 
oceans in particular.

The main costs of space exploration arise from the fact that we 
are set on sending humans, rather than robots. The reasons such 
efforts drive up the costs include: A human needs a return ticket, 
while a robot can go one way. Space vehicles for humans must 
be made safe, while we can risk a bunch of robots without losing 
sleep. Robots are much easier to feed, experience little trouble 
when subject to prolonged weightlessness, and are much easier to 
shield from radiation. And they can do most tasks humans can.

British astronomer royal Martin Rees writes, “I think that the 
practical case (for manned flights) gets weaker and weaker with 
every advance in robotics and miniaturization. It’s hard to see any 
particular reason or purpose in going back to the moon or indeed 
sending people into space at all.” Nobel Laureate Steven Weinberg 
calls manned missions “an incredible waste of money” and argues 
that “for the cost of putting a few people on a very limited set of 
locations on Mars we could have dozens of unmanned, robotic 
missions roving all over Mars.”

The main argument for using humans is a public relations 
one. As Neil deGrasse Tyson puts it in Foreign Affairs, “China’s 
latest space proclamations could conceivably produce another 
‘Sputnik moment’ for the United States, spurring the country 
into action after a relatively fallow2 period in its space efforts.” 
Also, astronauts are said to inspire our youth to become scientists 
and explorers. However, it is far from established that we cannot 
achieve the same effects by making other R&D projects our main 
priority.

Take the oceans, about which we know much less than the dark 
side of the moon. Ninety percent of the ocean floor has not even 
been charted, and while we have been to the moon, the technology 
to explore the ocean’s floors is still being developed. For example, 
a permanent partially submerged sea exploration station, called 
the SeaOrbiter, is currently in development.

The oceans play a major role in controlling our climate. But we 
have not learned yet how to use them to cool us off rather than 
contribute to our overheating. Ocean organisms are said to hold 
the promise of cures for an array of diseases. An examination of 
the unique eyes of skate (ray fish) led to advances in combating 
blindness, the horseshoe crab was crucial in developing a test 
for bacterial contamination, and sea urchins helped in the 
development of test-tube fertilization.

The toadfish’s ability to regenerate its central nervous system 
is of much interest to neuroscientists. A recent Japanese study 

2. fallow (FAL oh) adj. not active.
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concluded that the drug eribulin, which was derived from sea 
sponges, is effective in combating breast, colon, and urinary 
cancer.

Given the looming crisis of water scarcity, we badly need more 
efficient and less costly methods to desalinate3 ocean water. By 
2025, 1.8 billion people are expected to suffer from severe water 
scarcity, with that number jumping to 3.9 billion by 2050—well 
over a third of the entire global population.

If the oceans do not make your heart go pitter-patter, how about 
engineering a bacteria that eats carbon dioxide—and thus helps 
protect the world from overheating—AND excretes fuel which 
will allow us to drive our cars and machines, without oil? I cannot 
find any evidence that people young or old, Americans or citizens 
of other nations, would be less impressed or less inspired with 
such a breakthrough than with one more set of photos of a far 
away galaxy or a whole Milky Way full of stars.

Space enthusiasts claim that space exploration has generated 
major spinoffs for our life right here on Earth. Tyson quotes 
President Obama suggesting that the Apollo mission “produced 
technologies that have improved kidney dialysis and water 
purification systems; sensors to test for hazardous gases; energy-
saving building materials; and fire-resistant fabrics used by 
firefighters and soldiers,” and adds a few more innovations to the 
list: “digital imaging, implantable pacemakers, collision-avoidance 
systems on aircraft, precision LASIK eye surgery, and global 
positioning satellites.”

Of course, the space environment is radically different from 
the one on Earth. Materials and technologies that are suited for a 
vacuum, zero gravity, and extreme cold and heat are not the ones 
we typically can use on Earth.

Elias Carayannis, professor of Science, Technology, Innovation 
and Entrepreneurship at The George Washington University, notes 
“government agencies—particularly those such as the National 
Space and Aeronautics Administration that are continually 
pressured to justify their activities—tout4 the spin-off value 
of their investments in sometimes quite extravagant claims.” 
Products such as Velcro, Tang, and Teflon that are often cited as 
spinoffs of space technology did not actually result from the space 
program.

Space promoters tell us, once every few months, that there are 
signs that there might be or has been water on one of the planets 
that might make “life” possible. I wonder if some of those who 
hear these reports interpret them to mean that we expect to find 
a civilization out there, one that we could ally with, say against 

3. desalinate (dee SAL uh nayt) v. remove the salt from something.
4. tout (towt) v. promote or publicize.
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the Chinese. What scientists are really talking about is organic 
material, the kind found in any compost—not a reason to spend 
billions of dollars of public funds.

In short, do not cry for Mars. It is not going away. We can 
send R2D2 to explore it and still keep a whole pile of dough for 
important and inspiring exploration missions right here on Earth, 
starting at the beach nearest you. ❧

From CNN.com, August 17, 2012 © 2012 Turner Broadcast Systems, Inc. All rights reserved. Used by permission and protected 
by the Copyright Laws of the United States. The printing, copying, redistribution, or retransmission of the Content without 
express written permission is prohibited.
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NONFICTION NARRATIVE

from Shipwreck 
at the Bottom 
of the World
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About the Author
By the time she was six years old, Jennifer Armstrong (b. 1961) knew that 
she would become an author. She has written more than 100 books of all 
genres, with history as a recurring theme. Armstrong traveled to the South 
Pole on a grant from the National Science Foundation, but lives in Saratoga 
Springs, New York, with two miniature dachshunds and a pink bike.

BACKGROUND
In 1914, the Irish explorer and hero Ernest Shackleton made his 
third trip to Antarctica on an expedition intending to cross the entire 
continent. Early the next year, his ship Endurance became trapped in ice, 
and the whole crew had to abandon the ship and live on the  
floating ice.

How did they know where they were? Since the outset of their 
voyage through featureless ocean and anonymous ice pack, 

the officers and crew of Endurance had been able to track their 
exact location and chart their zigzagging progress on their maps. 
This was before the use of radio signals to plot position, before 
radar, before satellites. They used a few basic instruments, some 
almanacs, and math.

For centuries, mapmakers, astronomers, and navigators have 
marked the globe with imaginary lines of latitude, which are 
parallel to the equator (and are often called parallels), and lines of 
longitude (also called meridians), great circles that all run through 
the North and South poles. The meridians are perpendicular 
to the parallels on the surface of the globe; that is, they meet at 
right angles, or ninety degrees. When a navigator knows his 
coordinates—the degree of latitude and degree of longitude he is 
at—he knows where on the wide, blank ocean he is. But how does 
he know the latitude and longitude?

1

2
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Astronomers have long known that the celestial bodies—the 

sun, the moon, the planets, and the stars—follow regular and 
predictable paths through the heavens, and centuries of patient 
nighttime observation have produced detailed almanacs1 listing 
the daily positions of these bodies. As a navigator moves farther 
north or south, the height of a star above the horizon changes. 
Using an instrument called a sextant, the navigator can measure 
the height of the star above the horizon. Then, by referring to the 
almanacs and making some calculations, he can determine how 
far north or south he is: that is his latitude. No matter where on 
the globe the observer is, an accurate measurement of that star’s 
height, or altitude, and the use of proper almanacs or tables will 
provide latitude.

Longitude proved to be a harder puzzle to solve. Astronomers 
have known for centuries that the earth takes twenty-four hours 
to complete one full rotation—one day. Because a circle (one 
rotation) is 360 degrees, it is possible to divide 360 by twenty-four 
to find out how many degrees the earth spins in just one hour. 
The answer is fifteen degrees. With that information, longitude is 
within reach—assuming accurate clocks. Imagine a traveler going 
west with two clocks. After several days, it is no longer noon 
when the clocks say twelve. So the traveler adjusts the first clock 
to read twelve when it is noon where he is. The second clock tells 
a different time, the time at the starting point. If the difference in 
time is one hour, the traveler knows he has gone fifteen degrees. 
He can continue to travel as long as he wants, always resetting the 
first clock at noon, when the sun is at its highest point in the sky. 
As long as he continues to wind the second clock, and as long as it 
is accurate, he will know the time difference between his present 
position and his starting point. He can then convert the difference 
in time to a distance in degrees.

This makes accurate clocks indispensable on ocean voyages, 
but it wasn’t until the eighteenth century that accurate clocks 
became a reality. In 1714, the British Parliament offered a prize 
to the person who could solve the longitude puzzle. Decades 
later, the prize was awarded to a clockmaker, John Harrison. 
The mechanism of Harrison’s chronometer2 could withstand the 
turbulent motion of a ship at sea, defy changes of temperature, 
and resist the corrosion of salt water and air. His first three models 
were large, clumsy, heavy instruments, but his final masterpiece 
was not much larger than a heavy pocket watch. Any captain 
could take such a timekeeper to sea with him. Harrison had 
solved the problem of fixing longitude.

1. almanacs (AWL muh naks) n. annual publications containing meteorological, tidal, and 
astronomical information.

2. chronometer (kruh NOM uh tuhr) n. timepiece designed to be accurate in all kinds of 
conditions.

3
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By 1914, when Endurance set sail from London, dependable and 

accurate chronometers were every skipper’s constant companions. 
Armed with sextant, chronometers, compass, and nautical tables, 
Frank Worsley, skipper of Endurance, had been able to calculate 
and plot their every position. He was able to judge the pack’s rate 
of travel by comparing positions from one day to the next. He 
knew how far they were from the nearest land; he knew when 
they had crossed the Antarctic Circle; he knew how many miles 
of forbidding ocean still lay between the crew and their home. Of 
course, there were many days on the ice when getting a sight from 
the heavens was impossible. Fog, cloud cover, blizzard conditions, 
rain, and foul weather of every description often hid the sun 
and stars from Worsley’s sight. But whenever the sun made an 
appearance, he was sure to take as many readings as he could. The 
big box chronometers on the ship had been abandoned at Dump 
Camp, but Worsley had chronometer watches. He periodically 
checked their accuracy by taking a kind of astronomical reading 
called an occultation. Most astronomers use the moon or the major 
planets for their occultations: Worsley used tiny Mercury once, 
“just for swank,” to show he could do it.

Nobody liked to think what might happen if Worsley lost any 
of his instruments or tables. After Shackleton, they looked to the 
skipper to get them home. How else would they find their way?

Now, after the initial excitement of the ocean swell, the men 
began to grow even more restless. For several days the pack closed 
in tight again, and they could no longer detect the movement of 
the ocean. But they knew it was out there, not far. The weather 
was growing fouler every day as the Antarctic winter approached, 
with hard frosts and cold rain. Ice began to build up under the 
sledge runners beneath the boats, and the crew had to shift the 
boats from one site to another to keep them from freezing in place: 
they had to be ready to launch at any moment. Every morning 
they lashed up and stowed their gear.

But the ice around them still didn’t open. On March 23, they 
spied land to the west, probably one of the Danger Islands at the 
entrance to Erebus and Terror Gulf—a scant fifty-seven miles 
away. “If the ice opens we could land in a day,” Hurley lamented 
in his diary. Yet the ice pack, with Patience Camp and its twenty-
eight frustrated and helpless men, drifted past.

The men busied themselves with repairs to clothing and 
equipment, readying themselves for the next stage of the journey. 
Now there were always at least two men on watch as the stubborn 
ice began eroding. A biting southerly gale intensified the cold at 
the same time that the blubber supply ran alarmingly low. Hot 
food was limited to once a day; the other meals were cold and 
comfortless.

6
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Four days after Patience Camp passed the Danger Islands, 

icebergs began bulldozing through the pack. The bergs, with their 
deep bottoms caught in opposing currents, crashed in zigzagging 
paths through the ice as far as the men could see. Horrified, the 
crew of Endurance watched as one large berg began plowing in 
slow motion toward their position. Huge blocks of ice tumbled 
out of its path, and large floes3 were churned into chunks. Some of 
the men swallowed hard and shook hands with their mates. They 
all knew that if the berg plowed through their camp, there would 
be no hope of survival, and trying to get out of its unpredictable 
path was pointless. Shackleton scratched a match alight with his 
thumbnail, then lit a cigarette as the rogue iceberg blundered 
toward them.

The men watched it come closer and closer, breathing a sigh of 
relief when it veered away and passed them to the east. They were 
spared—for now.

As March continued, the weather turned to rain and then 
to snow, and the men crawled into their damp sleeping bags 
in complete, wretched misery. They were hungry, cold, and 
frightened. Fights broke out for the flimsiest reasons. Some men 
cried, their tears freezing on their bearded cheeks. The ice men 
began to believe that they would never be released from their 
prison. Shackleton did what he could to encourage his men, going 
from one tent to the next and asking how they were, or starting 
conversations on topics totally unrelated to their present dangers.

Then, during the early morning hours of March 28, their floe 
split in half. “Crack!” came a yell from Cheetham, on watch. “Lash 
up and stow!” As the men struggled out of their tents, they saw 
two cracks running through their floe; the edges rose and fell 
in a strong swell. Each man knew his emergency orders. Some 
dashed to the boats and began heaving and cracking them out of 
the night’s ice; others broke down the camp and began stowing 
tents and gear. Macklin rounded up his team of dogs—the last 
of the dogs—and got them in order. Some of the men saw with 
alarm that their seal meat supply was on a piece of floe that was 
beginning to drift away in the heavy mist, so they jumped the 
widening crack and began tossing the meat over. Once all the men 
and gear were safe on the same piece of floe with the boats, they 
began to relax, only to have another crack split directly under 
the James Caird. Another scramble in the chilly, damp morning 
followed. Finally, they dared to eat a cold breakfast.

Just as they were finishing, a leopard seal loomed through 
the mist, hunching itself across the ice. Wild ran for his rifle and 
brought the seal down with one bullet, and when the eleven-foot-
long animal was butchered, the men discovered fifty undigested 

3. floes (flohz) n. sheets of floating ice at sea.
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fish inside its stomach. Minutes earlier, the crew had been on 
short rations eaten cold. Now they had 1,000 pounds of meat and 
at least two weeks’ worth of blubber. Shackleton announced they 
would make a holiday feast on the seal’s liver at lunchtime.

And yet, in spite of the new bounty of food, it was time for 
the last dogs to go. It was obvious to everyone that the pack was 
breaking up all around them, and it would be impossible to take 
the dogs in the boats. Macklin harnessed his team for the last 
time and drove them some distance from the camp with Wild. 
Sick with regret, Macklin took his dogs one by one from harness. 
Wild took each unsuspecting animal behind a hummock of ice 
and quickly put a bullet in its brain. Then Macklin skinned and 
butchered the dogs for meat and brought them back to camp. 
Later, as the men feasted on the dogs, Worsley commented that 
the piece he was eating had a better flavor than the leopard 
seal, and Hurley found it “exquisitely tender and flavorous.” As 
Hurley later wrote, “A casual observer might think the Explorer 
a frozen-hearted individual, especially if he noticed the mouths 
watering when tears ought to be expected. Hunger brings us all 
to the level of other species, and our saying that ‘sledge dogs are 
born for work & bred for food’ is but the rationale of experience.

Overhead, terns and Cape pigeons wheeled, and a giant snow 
petrel flew on snow-white wings; the birds were a sure sign that 
open water was near. In an open lead of water, Clark spotted some 
jellyfish, another sign of open ocean. They were very close.

Shackleton now ordered the men to keep “watch and watch,” 
four hours on and four hours off, and to sleep fully dressed in 
boots, mittens, and hats. The men lay down to sleep on a floe that 
rose and fell at least a foot with the swell, and some of them felt 
seasick after so long on a motionless, frozen ocean.

“Our little boats may be compelled any day now to sail 
unsheltered over the open sea,” Shackleton wrote in his diary, 
“with a thousand leagues4 of ocean separating them from the 
land to the north and east. It seems vital that we should land on 
Clarence Island or its neighbor, Elephant Island.” These islands 
to the northwest were at the very end of the Antarctic Peninsula; 
beyond them lay the open ocean. If the crew did not reach one of 
the islands, their chances of survival were very small.

The days continued to wear on, and their floe continued to 
erode. By April 3, it was only 200 yards across, surrounded by 
open water and continually bumping into other floes. The sounds 
of the ice grinding and crushing, creaking and cracking, filled the 
cold, damp air all around them. All around them, too, were signs 
that the Antarctic winter was fast approaching: there were now 
twelve hours of darkness, and during the daylight hours petrels 

4. leagues (leegz) n. units of distance, each being equivalent to three miles.

16

17

18

19

20

IL9 UNIT 5 Independent Learning • from Shipwreck at the Bottom of the World



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

NOTES
and terns fled toward the north. Skuas kept up a screeching 
clamor, and penguins on the move honked and brayed from the 
ice for miles around. Killer whales cruised the open leads, blowing 
spouts of icy spray. The tricks of the Antarctic atmosphere brought 
mock suns and green sunsets, and showers of jewel-colored ice 
crystals.

The floe beneath Patience Camp cracked again and again over 
the next several days. By April 8, there were open leads of black 
water on all sides, and the floe was rising and falling three feet 
with the ocean swell—the ice pack as far as the eye could see was 
rippling with it, like a box of giant jigsaw puzzle pieces being 
stirred by a giant hand. The floe was now a mere fifty yards 
across. The voyagers had traveled 600 miles since Endurance was 
first trapped in the ice.

At twelve forty on April 8, Shackleton gave the order: “Launch 
the boats.” ❧
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About the Author
Joseph Bruchac (b. 1942) is a novelist, poet, and 
storyteller of Abenaki descent. He lives in the foothills of 
New York’s Adirondack Mountains, where his ancestors 
also lived. Bruchac has written more than 70 books for 
children and has performed worldwide as a teller of 
Native American folk tales.

BACKGROUND
The narrator of this excerpt of Bruchac’s novel is Sacajawea, relating the 
story to her son Pomp. Sacajawea was a Shoshone interpreter on the 
Lewis and Clark Corps of Discovery expedition in the early 1800s, and 
was the only woman among the explorers. She proved invaluable in the 
expedition’s dealings with the Shoshone, and her presence—and that of 
her infant son—convinced many of the other tribes they met that the 
explorers were not a war party.

Long ago, many of our people were sick. So our chiefs called on 
a medicine man to help them. His name was Man from the Sky. 
He went into his lodge, opened his medicine bundle, and prayed. 
When he was done, he told the people to bring all those who were 
sick to him. He would take them on a journey. He led the people 
up the Snake River to a place in the hills. Then he went up the hill 
and tapped a rock with his stick. Healing water f lowed from that 
rock. The people bathed in that water and grew well again.

Your good uncle1 had made himself ill. With all of his walking 
through the prickly pear cactus, his feet were covered with 

open wounds and blisters. He was so tired that it was an effort for 

1. good uncle Captain William Clark.

1
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him to stand again after he sat upon the ground. Yet he did not 
wish to stop. His heart told him to keep seeking my people, even 
after Captain Lewis begged him to rest.

Although we had not yet found my relatives, we had come to 
the lands that I remembered. They were as clear in the eye of my 
heart as if I had slept but a single night without seeing them, even 
though it had been five winters. My heart pounded and it seemed 
as if it would burst from my chest when I first recognized a place 
where the river bent around a little island filled with wild onions.

But I could not tell if I was filled with happiness at returning 
home or if my heart was beating so fast because I was afraid of 
what I might find. What had happened to those close to my heart 
when the Minnetarees raided on that harsh day?2 Were any of 
them still alive? Was my mother among the living? My brother, 
Stays Here? What of my friends? Would I ever again see the face 
of anyone from my childhood other than Otter Woman? 

It had been many moons since I had seen Otter Woman. It was 
so long now since those nights in the Minnetaree village where 
we had sat with our heads close together, speaking to each other 
in our own language. Our language is one that your father3 has 
never wished to learn.

There were so many questions in my mind, so many voices 
speaking to me from within, I could not answer them all.

So I showed no emotion, for I did not know what emotion it 
was that now made my whole body tremble as it did.

“This is the river on which my relations live,” I told them. My 
voice stayed calm. “The Three Forks are no great distance from 
here.”

All of them were made happy by my words. Though he was 
ill, your good uncle hugged me, and Captain Lewis looked at me 
with a brief smile and nodded his head.

Such a serious man, Captain Lewis was. It always seemed as if 
there was something that made him doubt himself, even though 
he was good and strong. It is not that way with your good uncle. 
He always knows who he is. The red of his hair is a sign of the 
sunshine that lives in his heart. The spirit power in his heart is his 
friend. It never confuses him.

Now I could tell them where we were going and help show 
them the way. The captains were so pleased that they gave me a 
beautiful string of the blue beads that everyone loves. I used them 
as a belt. I did not own that belt long, but I still remember how 
good it felt to my touch, how proud I was to be useful. Now I was 
not just the one who set up the tent, who found the good roots 

2. that harsh day when she was about twelve years old, Sacajawea and her friend Otter 
Woman were kidnapped by an enemy tribe.

3. father Sacajawea’s husband, Toussaint Charbonneau, a French-Canadian fur trader.

23

3

4

5

6

7

8

9

10

UNIT 5 Independent Learning • from Sacajawea IL12



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

NOTES
to eat. I was also the one who could show them the way to my 
people, the one who could help them get horses.

Yes, Firstborn Son, your good uncle told you they expected this 
of me all along. But perhaps their hopes would not have come 
true. I might have been like that iron boat, unable to carry the 
load. Now it seemed all they hoped of me would come true. My 
heart was singing.

But we still had not met with my people.

***

As we went along I showed them things. There was the creek 
where we got the earth from which we made our white paint. I 
taught them how a friend would paint the cheeks of someone he 
or she met. I told them that they should carry paint with them. If 
they ever met any of my people, they should use the vermilion 
paint to honor them in this way. I explained how we would greet 
friends. You know how it is done, Firstborn Son. We put the arms 
closest to our hearts around each other’s shoulders, we press our 
cheeks together like this. And what do we say? Uh-huh. We say 
“Ah-hi-e, ah-hi-e.” I am so pleased, I am so pleased.

They listened closely to me and nodded. But Captain Lewis 
needed to know something else. Captain Lewis was trying to find 
words to speak in other languages. Though he sometimes got 
them wrong, as soon as he was able to turn them into his marks 
on white leaves he was sure he understood perfectly.

“What do you call us?” Captain Lewis asked.
“You are the Red-Haired Captains,” I answered.
“No,” he said, looking unhappy. “That is not what I mean,” 

he said, speaking very slowly, as if it were his words, not his 
question, that confused me. “All of us.” He gestured with his 
hands. Then he looked at our little party. He motioned for York4 to 
take Seaman5 and lead him off to the side. He had your father join 
them. Then he made a circling motion, including him, your good 
uncle, and the other men who came from far away. “All of us,” he 
said.

He wanted our word for white men. But I still could not 
understand. Your father looked worried. Captain Clark caught my 
eye. He held out one of his hands and raised an eyebrow.

“Janey?”6 he said.
I had to say something or Captain Lewis would have been 

unhappy all that day. I remained silent, though, until Captain 

4. York William Clark’s life-long black companion, an important member of the expedition 
who also happened to be Clark’s slave.

5. Seaman a Newfoundland dog that Meriwether Lewis purchased in Pittsburg to take on 
the expedition.

6. Janey the nickname that William Clark gave Sacajawea.
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Lewis asked one more question. He made the motion in sign 
language that stands for our people.

“What would your people, the Snakes, call us?”
At last I thought I understood. “Ta-ba-bone,” I said. “Ta-ba-bone.” 

It is a word for those who are strangers, who might be enemies.
“Ta-ba-bone,” Captain Lewis said. He was very pleased. He 

smiled as he turned it into black lines on a white leaf. “Ta-ba-bone.”
Despite his sickness, your good uncle kept scouting ahead, 

walking far along the shore and farther inland as we came down 
the river in the cottonwood canoes. Your father had sprained his 
ankle some days before, but he assured Captain Clark he was 
better now. He begged to go with him. You know how your father 
always wants to see something new. So your good uncle agreed. 
And I remained behind.

***

The mountains were so close to the river now that we could no 
longer see the ranges of peaks beyond them. Captain Lewis was 
greatly worried that we would come to waterfalls or dangerous 
rapids.

“No,” I told him, “our river has no such places. It flows all the 
way just as it does now.”

He did not believe me, or at least he was not ready to let go of 
his worries. He was troubled so much by the insects that bit him. 
His eyes and face were always swollen, even though he covered 
his head each night within the thin cloth you can see through. He 
also kept urging your good uncle to cease his walking and allow 
him to take a turn looking for our people. But everyone in our 
party, including Captain Lewis, knew that your good uncle was 
the better of the two men at speaking with Indians. You could 
see in his face how he enjoyed meeting our people, sharing their 
food, and hearing their stories. Captain Lewis only showed such 
excitement when he looked at some small plant he had never 
seen before or when an animal or bird new to him was brought 
in. Then he would spend much time making his marks on white 
leaves, sometimes even drawing the exact shape of that fish or 
animal or bird.

***

It was a fine day when we came to the place where I had been 
taken captive. There were the Three Forks of the river, that same 
river I had spoken to on that day long ago when I made my 
foolish wish to travel. The river had certainly heard me then. I 
whispered to it again.
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“Help my friends,” I said in a very soft voice. Then I stood 

quietly on the banks and looked.
Now your good uncle was so sick that he had no wish to eat. 

Yet he wanted to walk. He walked along the north branch of the 
three rivers with only your father and one other man by his side.

The river almost took your father that day, Firstborn Son. They 
were wading together out to a large island when your father lost 
his footing. He was pulled into the deep water by the fast current. 
Weak though he was, your good uncle came into the river after 
him and pulled him to safety. Then they continued on to the 
island, where Captain Clark decided to camp for the night. His 
scout for my people had not succeeded. ❧
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About the Author
James Mills says “Me? I’ve got nothing but questions.” 
He has spent more than 20 years as a freelance 
journalist and radio producer trying to answer those 
questions. In his written and spoken work, Mills 
explores outdoor recreation (his experiences include 
mountaineering, rock climbing, backcountry skiing, and 
kayaking), the environment, and sustainable living. He 

lives in Madison, Wisconsin, with his wife and two dogs.

BACKGROUND
Earth spins on its axis, like a wheel spins on a hub. The ends of the axis 
are the most northern and most southern points on the planet: the 
North Pole and the South Pole. The North Pole lies on the ice cap that 
floats on the Arctic Ocean. The ice cap is about 6–10 feet thick at the 
Pole, while the water beneath it is about 13,000 feet deep.

In 1909 a team of six men on dog sledges made their way to 
a single point at the center of vast Arctic wilderness. It was a 

block of ice 413 nautical miles off the coast of Greenland believed 
to be the North Pole. There were many who refuted the events 
that led up to the day, April 6th, when an American flag was 
planted there. But in the years that followed an irrefutable truth 
would be revealed. The first person to stand on top of the world 
was a black man named Henson.

When Commander Robert Edwin Peary set out on the 
expedition his company included 24 men, 19 sledges, and 133 
dogs. After months of travel across an immense field of ice from 
the edge of Cape Sheridan on Ellesmere Island, as planned, one by 
one members of the party began turning back. So there were only 
a handful of men who could substantiate the claim. When the first 

1

2
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human footprints were pressed into the snow at the most northern 
point on the planet, all that remained of the original corps were 
Peary, 40 dogs, four native Inuit1 hunters and an African-American 
man who would be forgotten by history for almost half a century.

Matthew Alexander Henson was born on August 8, 1866, to a 
family of freeborn sharecroppers in Nanjemoy, Maryland. It was 
one year after emancipation and the end of the Civil War. An 
African-American of the first generation to roam the world after 
the abolition of slavery, Henson led a singular life of exploration 
and discovery that would usher in the modern era of adventure 
that continues now through the 21st century.

Orphaned at a very young age, Henson made his own way in 
life with uncommon courage and tenacity. When he was only 12, 
he signed on as a cabin boy aboard a three-masted sailing ship 
called the Katie Hines. For the next six years under the mentorship 
of a Captain Childs, Henson received an education, learned a 
variety of technical skills, became a competent sailor, and traveled 
around the world visiting the then Orient, North Africa, and the 
Black Sea.

Captain Childs died in 1887. Upon his passing, Henson left the 
Katie Hines to take a job as a shop clerk for a furrier in Washington, 
D.C. Though his time at sea as a sailor was a thing of the past, 
Henson was still very interested in a life of travel and adventure. 
So it was no small quirk2 of fate when a naval officer entered the 
shop one day to sell a collection of seal and walrus pelts that had 
just arrived from an expedition to Greenland. Impressed with 
Henson’s experience and enthusiasm to see more of the world, 
Robert Peary hired him almost immediately as his personal 
assistant and invited him to take part in his next assignment.

Serving in the Navy Corps of Civil Engineers, Peary was 
tasked to map and explore the jungles of Nicaragua in the hopes 
of creating a canal to connect the Atlantic Ocean with the Pacific. 
Henson and Peary spent the next two years traveling together 
through the rainforests of Central America, a journey that would 
cement their friendship and bind their destinies together for the 
rest of their lives.

When they returned from Nicaragua, Peary helped Henson to 
get a job working as a messenger at the League Island Naval Yard 
in Philadelphia. On leave from the Navy to do more exploring in 
Greenland, Peary once again invited Henson to join his party. In 
1891 the two companions began an 18-year partnership of Arctic 
exploration that included the complete mapping of the Greenland 
ice cap.

1. Inuit (IHN yu iht) North American Indian people sometimes known as Eskimo.
2. quirk (kwurk) n. peculiar trait.
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Together Henson and Peary discovered the great island’s 

northernmost terminus.3 And in two expeditions in 1896 and 
1897 they recovered three enormous meteor fragments that they 
sold to the American Museum of Natural History in New York 
for $40,000. The largest piece called the Cape York meteorite is 
also known by its Inuit name Ahnighito, which means the Tent. 
The massive iron rock weighs 31 metric tons, is the third largest 
intact meteor ever discovered, and the heaviest ever transported 
by human beings. The funds Peary and Henson acquired through 
these two ventures would go to support other expeditions over 
the next ten years.

Although Peary was the public face of their partnership, 
Henson was the front man in the field. With his skills as a 
carpenter and craftsman, Henson personally built and maintained 
all of the sledges used on their expeditions. He was fluent in the 
Inuit language and established a rapport4 with the native people 
of the region. He was known by all he encountered as “Matthew 
the Kind One.” Henson learned the methods the Inuit used to 
survive and travel through the incredibly hostile landscape of the 
Arctic. “He was more of an Eskimo than some of them.” Peary 
once said.

Henson was a very capable hunter, fisherman, and dog handler. 
And it was he who trained even the most experienced of Peary’s 
recruits on each of the eight attempts they made to reach the 
North Pole.

It’s fair to suggest then that much of the success in their 
expeditions was due to Henson’s expertise. Though Peary 
repeatedly failed to reach his goal he managed to return safely 
time and time again having progressed a little further with every 
trip. In 1906 with the support of President Theodore Roosevelt, 
Peary and Henson managed to get within 174 miles of the North 
Pole by ship using a state-of-the-art5 ice breaker. On the three-
masted steam-powered schooner called the Roosevelt, Peary and 
Henson made it closer to the pole than on any expedition to date. 
“When my observations were taken,” Peary wrote in his journal, 
“they showed that we had reached 87°6’ north latitude, and had at 
last beaten the record, for which I thanked God.”

Two years later Peary and Henson would make their eighth and 
final attempt to reach the North Pole. Whether they succeeded or 
not both men, now in their 40s, could feel the strain of their long 
careers and decided this would be their last voyage together. Once 
again aboard the Roosevelt, a hand-picked team sailed from New 
York Harbor on July 6, 1908. Joining the party was Dr. John W. 

3. terminus (TUR muh nuhs) n. end point.
4. rapport (ra PAWR) n. good relationship.
5. state-of-the-art best example of its kind at the time.
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Goodsell, Donald B. MacMillan, Ross G. Marvin, George Borup 
and Robert Bartlett, the ship’s captain. In a now classic system 
of caches6 the plan was to ferry and deposit loads of gear and 
food along the way with each successive team of dog mushers 
returning to the ship that was iced into port at Ellsemere Island. A 
smaller team of two Americans and four Inuit companions would 
make the final push to their objective. Peary and Henson were the 
most likely choices to lead the Pole team.

“With years of experience equal to that of Peary himself, 
[Henson] was indispensable,” MacMillan would recall later.

And even Peary agreed that the expedition would never be 
completed without his trusted friend. “Henson must go all the 
way,” he said as they planned the trip months earlier. “I can’t 
make it there without him.”

The group arrived at their starting point at Cape Sheridan on 
September 5, 1908. There they spent the long Arctic winter storing 
supplies of meat that included musk-ox, deer, and rabbit. Several 
of the Inuit men brought along their wives and children who set 
about the task of creating all the clothing and perishable supplies 
the expedition would need. In February, Peary led the party by 
sledge to Cape Columbia, where out on the ice he established a 
forward base camp. The expedition began in earnest as Henson 
led the first group of sledges toward the pole on March 1, 1909. 
And for the next five weeks the teams raced toward their goal.

Along the way, in addition to temperatures that fell to 65 
degrees below zero, they encountered the frequent hazards of 
cracking and drifting ice that formed patches of open water called 
leads. But the group made steady progress as each of the support 
teams deposited their supply caches and turned back the way they 
came. McMillan led the first team back with Dr. Goodsell. They 
were followed days later by Borup, then Marvin. Bartlett was 
the last to return to the ship. Once he arrived the captain of the 
Roosevelt readied the ship for the Pole Team’s safe return.

In his account of the adventure, A Negro at the North Pole, 
published in 1912, Henson made a detailed summary of the five-
day march. He, Peary, and Inuits Ooqueah, Ootah, Egingwah, 
and Seegloo drove the five remaining dog sledges at a breakneck 
pace day after day for stretches that lasted 12 to 14 hours. Moving 
quickly to avoid the possibility of a massive lead opening up 
behind them and blocking their way back home they traveled 
more than 170 miles. In a series of hard pushes they made their 
way navigating by sextant7 and dead-reckoning8 until finally on 

6. caches (KASH ihz) n. secure storage places. 
7. sextant (SEHKS tuhnt) n. instrument used to determine position by measuring angles of 

the stars.
8. dead-reckoning determining position using speed and direction from a known previous 

position.
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April 6th, as conditions on the trail ahead seemed to improve, 
Henson reported in his account that he felt certain their objective 
was within reach.

“We crawled out of our igloos and found a dense mist hanging 
over everything,” he wrote. “Only at intervals, when the sun’s 
rays managed to penetrate the mist, could we catch even a 
glimpse of the sky. Estimating the distance that we had come 
during the last four days, we figured that, unless something 
unusual happened to us during the course of this day, we should 
be at the Pole before its close.”

According to his own recollection Henson was in the lead 
sledge through much of the day scouting the trail ahead.

“The Commander, who was about fifty yards behind, called 
out to me and said we would go into camp,” wrote Henson. “We 
were in good spirits, and none of us were cold. So we went to 
work and promptly built our igloos, fed our dogs and had dinner. 
The sun being obscured by the mist, it was impossible to make 
observations and tell whether or not we had actually reached the 
Pole. The only thing we could do was to crawl into our igloos and 
go to sleep.”

The following day when the mist had cleared, Peary took 
measurements of their location relative to the position of the sun 
at the noon hour.

“The results of the first observation showed that we had figured 
out the distance very accurately, for when the flag was hoisted 
over the geographical center of the Earth it was located just 
behind our igloos,” Henson wrote.

The party had indeed reached the North Pole. But the question 
remained who had arrived there first. “I was in the lead that had 
overshot the mark by a couple of miles,” Henson was quoted in 
a newspaper article upon their return. “We went back then and I 
could see that my footprints were the first at the spot.”

Upon their return to the United States some reports in the press 
indicated that there was tension between Peary and Henson as to 
whom between them deserved credit for reaching the North Pole 
first. “From the time we knew we were at the Pole, Commander 
Peary scarcely spoke to me,” Henson would later reveal. “It nearly 
broke my heart . . . that he would rise in the morning and slip 
away on the homeward trail without rapping on the ice for me, as 
was the established custom.”

It seems odd that after such a long and successful partnership 
the two men would become estranged from one another. With a 
difference of a few hours at most it would be reasonable to give 
Peary and Henson equal credit for having reached the North Pole 
together as a team. But the racially divisive climate of time would 
not give an African-American man the same standing in the 
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public eye for the accomplishment of such a monumental feat of 
human achievement. Peary was the recognized discoverer of the 
Pole while Henson was relegated to the role of trusty companion. 
Despite Henson’s indispensable contributions to their efforts for 
almost 20 years he received very little acknowledgment.

Matters only got worse when even Peary’s claim of success 
was called into question. A member of a previous Greenland 
expedition, a man by the name of Frederick Cook, professed9 to 
have reached the North Pole one year earlier on April 21, 1908. 
But the controversy quickly faded when several individuals came 
forward with compelling evidence to dispute Cook’s contrived 
story of discovery. Unfortunately many doubts were raised 
to suggest that Peary had also failed to reach the North Pole. 
Several skeptics speculated that he missed the mark by several 
hundred miles. With few ways to verify the success of this kind 
of remote expedition reports of a successful outcome were made 
on the honor system. Really the only other person to back up 
Peary’s story was Henson, as the four Inuit hunters didn’t speak 
English. Though as a black man his testimony was likely deemed 
by many to be less than credible, the strength of his character as 
substantiated by other members of the party carried a great deal 
of weight in affirming the truth of their journey to the top of the 
globe.

Robert Peary died on February 20, 1920. After returning from 
his last polar expedition he was promoted to Rear Admiral and 
traveled the world through his remaining years of life as an 
acclaimed hero. But history would treat Matthew Henson much 
differently. Upon his return from the Pole, Henson took a job as 
a clerk with the federal customs house in New York City, on the 
recommendation of Theodore Roosevelt. He would spend the 
next 30 years leading a quiet life in relative seclusion. But in 1937 
his contributions to the discovery of the North Pole would finally 
be recognized. The Explorers Club of New York made him an 
honorary member. A few years later in 1946 Henson was awarded 
a medal, identical to the one given to Peary, by the U.S. Navy. And 
in 1954 he was invited to the White House by President Dwight 
Eisenhower to receive a special commendation for his early work 
as an explorer on the behalf of the United States of America.

Henson died the following year on March 9, 1955. Though he 
was buried in Woodlawn cemetery in the Bronx, New York on 
April 6, 1988, his remains along with his wife’s were relocated 
to Arlington National Cemetery. On the 79th anniversary of his 
having reached the North Pole Henson was laid to rest with 
full military honors near the monument to Robert Peary. In 
1996 an oceanographic survey ship was commissioned as the 

9. professed (pruh FEHST) v. claimed.
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U.S.N.S Henson in his honor. And in the year 2000 the National 
Geographic Society presented Henson posthumously10 its most 
prestigious award, the Hubbard Medal. Ironically, the first 
recipient of this prize was Robert Peary in 1906. ❧

10. posthumously (POS chu muhs lee) adv. occurring after death.
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Allowed?
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NOTES

BACKGROUND
Antarctica and the Arctic are the coldest regions on Earth and are 
located opposite each other at the North and South Poles. They share 
many similarities, like being covered in thick ice year-round, but they are 
very different from each other. Antarctica, located at the South Pole, 
is the fifth largest continent. The Arctic, located at the North Pole, is a 
frozen ocean surrounded by North America, Europe, and Asia

Each year thousands of tourists visit the polar regions of the 
Arctic and Antarctica. These trips provide unique experiences 

for people to experience nature in remote areas. But the increasing 
number of people traveling to the ends of the Earth can have a 
negative effect on fragile ecosystems.1 Should tourists be allowed 
to visit polar regions?

About 40,000 tourists visit Antarctica each year. More than five 
million travel to the Arctic and sub-Arctic. Transporting tourists to 
the regions increases ship and airplane traffic, and adds to the risk 
of pollution, oil spills, and other environmental damage.

Because the places where wildlife is accessible are few in 
number, tourist traffic can become concentrated in specific areas, 
putting at risk Arctic vegetation. Recreational activities such as 
boating, fishing, and skiing can also cause disturbances to animal 

1. ecosystems n. communities of living organisms interacting with each other and their 
environment.

1

2

3

About the Author
Emily Goldberg is a blogger and writer. She has worked for several online 
publications. This article was written while Goldberg was an editorial intern 
at TIME For Kids. She attended the University of Southern California.
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NOTES
colonies, according to GRID-Arendal, an organization working 
with the United Nations Environment Program.

Antarctic New Zealand environment manager Neil Gilbert told 
the Associated Press in 2013 that increased monitoring is needed 
to measure the environmental impact of tourism in polar regions. 
“We really don’t know what additional impact tourism numbers 
. . . are having on what is already a very significantly changing 
environment,” he said.

Others say that access to these very special parts of the world 
should not be restricted to only researchers and scientists. Polar 
tourism allows people to develop deep personal connections 
with polar regions. “Those who travel to the Arctic or Antarctica 
often become cheerleaders for supporting those places, not only 
in the form of speaking with friends and family about important 
issues in those regions, but also giving money to conservation2 
organizations,” Jim Sano, vice president for travel and 
conservation at World Wildlife Fund, told TFK.

Polar tourism also provides a beneficial economic impact. Many 
Arctic residents rely on tourists as a source of income, says Sano. 
“One in 11 jobs are related to travel and tourism,” he says. “This 
gives local communities an incentive to protect the place, and they 
can be much more effective guardians than the government.” ❧

2. conservation (kon suhr VAY shuhn) n. protection of the natural environment and wildlife. 

4

5

6
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MS ELA Grade 6 Week 8: May 18-21, 2020 

 

Dear Parent(s)/Guardian(s) and Students, 

Can you believe we have already reached our final week of continuous learning 
together? During this final week, you will write an argument paragraph to claim what you 
believe drives people to explore. We’re excited to read your argument!  

We are so proud of your accomplishments during this time of being at home and still 
dedicated to strengthening your literacy skills! You know how important it is to continue 
to develop your abilities in reading, writing, listening and speaking. No one can ever 
take away your knowledge. Just think how far you have come during your 6th grade 
year. Soon, you will be a 7th grade student! Congratulations! 

Don’t forget to keep reading over the summer! Always have a good book, newspaper, 
magazine, blog, website, etc. ready to read! Enjoy learning! 

 

 

 
6th Grade Unit 5 Exploration 

Week 7: May 11 – 15 
Daily Planning Guide/Checklist/Additional Support 

 
Monday, May 18 
_____ Page 491 – Determine evidence to use in your argument paragraph. 
 Or Alternative: 

1. Do you think your writing would convince someone to change their mind? 
2. Use your argumentative rough draft or your week 4 Writing Organizer to highlight 

or underline 2 supporting details that would most convince someone to agree 
with your position/claim. 

 
_____ Mark/revise/organize your rough draft or week 4 Writing Organizer to prepare to write 

your final argumentative paragraph. 
 

Paragraph Writing Checklist 
 Indent 
 Capitalization/Spelling 

 
Grade 6 Unit 5 Exploration: What drives people to explore? 

Week 8: May 18-21 p. 491  
 
p. 492 
 
p. 495 

• Determine evidence to use in your argument 
paragraph.  

• Write your final argument paragraph using your 
rough draft and additional evidence. 

• Reflect on your learning experience. 



 Punctuation 
 Makes Sense/Logical Order 
 References Text 
 Includes vocabulary words 
 Use whole words and not cell phone text language 
 Use transition words or phrases 
 Check to add formal language to your writing 

Tuesday, May 19 
_____ Page 492 – Write your final argument paragraph using your rough draft and additional 
evidence. 
 Or Alternative: 

Begin writing your final argumentative paragraph using your rough draft or week 4 
Writing Organizer (In your best handwriting, rewrite your rough draft to a final 
argumentative paragraph. You may also type your final paragraph.). 

 
Wednesday, May 20 
_____ Page 492 – Complete the writing of your final argument paragraph using your rough 

draft and additional evidence. 
 Or Alternative: 

Finish writing your final argumentative paragraph using your rough draft or week 4 
Writing Organizer. 

 
Thursday, May 21 
____ Page 495 – Reflect on your learning experience. 

Alternative: 
Where or what would you like to explore? 
Describe in “one pager”; Draw a picture/illustration; Make a diorama; Minecraft World; 
Make a collage; Create a map; Make a Wordle; etc. 
 

You made it!  Congratulations!  Enjoy your summer!  You deserve it!  Read for pleasure!!! 
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PERFORMANCE-BASED ASSESSMENT PREP

State your claim now: 

Identify a possible counterclaim, or opposing position: 

Evaluate the Strength of Your Evidence Consider your argument. Do 
you have enough evidence to support your claim? Do you have enough 
evidence to disprove possible counterclaims? If not, make a plan.

 Do more research  Talk with my classmates

 Reread a selection  Ask an expert

 Other: 

 Yes  NO

Identify at least three pieces of evidence that 
convinced you to change your mind.

Identify at least three pieces of evidence that 
reinforced your initial position.

1. 1.

2. 2.

3. 3.

Review Evidence for an Argument
At the beginning of this unit you took a position on the following 
question:

Should kids today be encouraged to become explorers?

 EvidEncE log

Review your Evidence Log and your QuickWrite from the beginning of the unit. 
Has your position changed?

 staNdards
Writing
Write arguments to support claims 
with clear reasons and relevant 
evidence.

b. Support claim(s) with clear 
reasons and relevant evidence, 
using credible sources and 
demonstrating an understanding of 
the topic or text.

Performance-Based Assessment Prep 491
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performance-based assessment

sources

•	Whole-class	
selections

•	small-group	
selections

•	independent-learning	
selection

As you write and revise your 
argument, use your Word 
Network to help vary your 
word choices.

 Word NetWork

Part 1

Writing to sources: Argument
In this unit, you read about a variety of explorers and considered different 
perspectives on important issues related to exploration.

Assignment
Write an argument in which you state and defend a claim in response 
to the following question:

should kids today be encouraged to become 
explorers?

First, state your claim, and then develop a coherent argument to 
support that claim. Organize your argument logically, and support your 
claim with valid evidence from credible sources. Use precise words 
to clarify the relationships among the reasons and the claim. Include 
a conclusion that follows from your argument. Strive to maintain a 
formal tone throughout your writing.

Reread the Assignment Review the assignment to be sure you fully 
understand it. The task may reference some of the academic words 
presented at the beginning of the unit. Be sure you understand each of 
the words given below in order to complete the assignment correctly. 
Also, consider using the academic vocabulary words in your argument. 
These words may help you to clarify your claims with precise word 
choices.

critical compel coherent

assume valid 

Review the Elements of Effective Argument Before you begin 
writing, read the Argument Rubric. Once you have completed your 
first draft, check it against the rubric. If one or more of the elements 
is missing or not as strong as it could be, revise your essay to add or 
strengthen that element.

	 standards
Writing 
•	Write	arguments	to	support	claims	
with	clear	reasons	and	relevant	
evidence.
•	Write	routinely	over	extended	time	
frames	and	shorter	time	frames	for	
a	range	of	discipline-specific	tasks,	
purposes,	and	audiences.

Language 
Use	knowledge	of	language	and	its	
conventions	when	writing,	speaking,	
reading,	or	listening.
b.	Maintain	consistency	in	style	
and	tone.

492 UNIT 5 • EXPLORATION



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

essential question: What drives people to explore?

Focus and Organization Evidence and Elaboration Conventions 

4

The introduction is engaging and 
states the claim in a compelling way. 

The claim is supported by clear reasons 
and relevant evidence.

Words, phrases, and clauses are used 
to clarify the relationships among the 
claim and reasons.

The conclusion clearly follows from the 
argument.

Sources are credible and 
support the claim.

The tone of the argument is 
formal and objective.

Words are carefully chosen 
and suited to purpose and 
audience.

The argument correctly uses 
standard English conventions 
of usage and mechanics.

3

The introduction is mostly engaging 
and states the claim. 

The claim is mostly supported by clear 
reasons and relevant evidence.

Words, phrases, and clauses are mostly 
used to clarify the relationships among 
the claim and reasons.

The conclusion mostly follows from the 
argument.

Sources are mostly credible 
and mostly support the claim.

The tone of the argument is 
mostly formal and objective. 

Words are mostly suited to 
purpose and audience.

The argument mostly 
demonstrates accuracy in 
standard English conventions 
of usage and mechanics.

2

The introduction somewhat states 
the claim. 

The claim is supported by some 
reasons and evidence.

Words, phrase, and clauses 
are occasionally used to clarify 
relationships among the claim and 
reasons.

The conclusion somewhat follows from 
the argument.

Sources are somewhat 
credible and somewhat 
support the claim.

The tone of the argument 
is occasionally formal and 
objective. 

Words are somewhat suited to 
purpose and audience.

The argument demonstrates 
some accuracy in standard 
English conventions of usage 
and mechanics.

1

The introduction does not clearly state 
the claim. 

The claim is not supported by reasons 
and evidence.

Words, phrase, and clauses are not 
used to clarify relationships among the 
claim and reasons.

The conclusion does not follow from 
the argument.

Sources are not credible nor 
do they support the claim.

The tone is informal.

Words are not suited to 
purpose or audience.

The argument contains 
mistakes in standard English 
conventions of usage and 
mechanics.

Argument Rubric 

Performance-Based Assessment 493
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performance-based assessment

Content Organization Presentation Techniques 

3

The introduction is engaging 
and establishes the claim in a 
compelling way. 

The presentation includes strong, 
clear reasons and relevant 
evidence to support the claim. 

The conclusion clearly follows 
from the argument.

Ideas progress logically, with clear 
transitions so that the argument is 
easy to follow.

Important ideas are given emphasis 
and are well supported.

The speaker maintains 
effective eye contact and 
speaks clearly with adequate 
volume.

2

The introduction establishes 
the claim. 

The presentation includes some 
clear reasons and relevant 
evidence to support the claim. 

The conclusion somewhat follows 
from the argument.

Ideas progress logically with some 
transitions between ideas.that the 
argument is easy to follow.

Important ideas are sometimes 
emphasized and are supported.

The speaker sometimes 
maintains effective eye 
contact and speaks somewhat 
clearly and with adequate 
volume.

1

The introduction does not clearly 
establish the claim. 

The presentation does not include 
reasons or evidence to support 
the claim.

The conclusion does not follow 
from the argument.

Ideas do not progress logically.

Important ideas are not 
emphasized and may lack support.

The speaker does not 
maintain effective eye contact 
or speak clearly with adequate 
volume.

Part 2

Speaking and Listening: Speech

Assignment
After completing the final draft of your argument, use it as the 
foundation for a brief speech.

Do not simply read your argument aloud. Take the following steps to 
make your presentation lively and engaging.

•	Review your argument and annotate the most important reasons and 
evidence. Refer to the annotations to guide your presentation.

•	Keep your audience in mind, and adapt the wording of your speech 
as needed to appeal to them.

•	Use appropriate eye contact. Make sure to pronounce words clearly 
and speak loudly enough for people to hear you. Vary your volume 
and your talking speed to emphasize key points.

Review the Rubric Before you deliver your presentation, check your 
plans against this rubric. If one or more of the elements is missing or not as 
strong as it could be, revise your presentation. 

 StandardS
Speaking and Listening
•	Present	claims	and	findings,	
sequencing	ideas	logically	and	using	
pertinent	descriptions,	facts,	and	
details	to	accentuate	main	ideas	
or	themes;	use	appropriate	eye	
contact,	adequate	volume,	and	clear	
pronunciation.
•	Adapt	speech	to	a	variety	of	
contexts	and	tasks,	demonstrating	
command	of	formal	English	when	
indicated	or	appropriate.

494 UNIT	5	•	EXPLORATION
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unit   5    reflection

Reflect on the Unit
Now that you’ve completed the unit, take a few moments to reflect on 
your learning.

Reflect on the Unit Goals 
Look back at the goals at the beginning of the unit. Use a different-
colored pen to rate yourself again. Then, think about the readings and 
activities that contributed the most to the growth of your understanding. 
Record your thoughts.

Reflect on the Learning Strategies 
 Discuss It Write a reflection on whether you were able to improve 

your learning based on your Action Plans. Think about what worked, 
what didn’t, and what you might do to keep working on these strategies. 
Record your ideas before participating in a class discussion.

Reflect on the Text
Choose a selection that you found challenging, and explain what 
made it difficult.

Explain something that surprised you about a text in the unit.

Which activity taught you the most about exploration? What did 
you learn?

SCAN FOR 
MULTIMEDIA Unit Reflection 495





 

Week 7 and Week 8 

MATH



Review Topic: Independent and Dependent Variables (6.EE.8a-c) 

 

 

 

 

 

 

 

For each situation, identify the independent and dependent quantity and write an equation to represent the 

relationship.   

 
 
 
 
 

 

 
 
 
 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

Ex: Identify the independent and dependent quantity and 

write an equation to represent the relationship.  

 

A lawn care service charges $50 for each acre they mow. 

Think, “What part of the situation is free to change (be 

independent)?” – The number of acres mowed. “What part of 

the situation will change based on that number (is 

dependent)? – The total cost. 

 

Number of Acres = Dep. Quantity, Total Cost = Ind. Quantity 

 

                                          Equation:  y = 50x 

Analyzing Graphs 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Graphing from a Table of Values 

 

 

 

 

 

 

 

Hint: Use the labels 

from the table to help 

set-up your graph. The 

first column represents 

the x-values and will 

tell us what to label 

the x-axis. The second 

column represents the 

y-values and will tell us 

what to label to y-axis. 

.  

X                    Y 

Y 

X 



Let’s Put It All Together! 

 

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Review Topic: Signed Numbers and Absolute Value (6.NS.5-6, 6b-c, 7b-d) 

  

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

C. List the where points A - H are located on the number line below.  

 

 



Absolute Value 

 

 

 

 

 

 

 

 

 

 

 

 

 

5 

Remember: All that absolute value is 

telling us is how far away the number 

is from 0 on a number line. If I was 

finding  -9  , I just need to count how 

far from zero -9 is: 9 places. So, -9 = 9 

Stretch Your Thinking! 

5.” 



Supports for Diverse Learners 
6th Grade Math 

Week 7 
Standard: 6.EE.8a-c and 6.NS.5-6, 6b-c, 7b-d 

Topic: 

 Independent and Dependent Variables 

 Signed Numbers and Absolute Value 

Supports: 

 Notes 

 Graphic Organizers 

 Modified Directions 

General Accommodations: 

 Read aloud all text 

 Use a calculator 

 Reduce the number of problems to complete if they are the same 

type 

 

Write Equations to Represent Relationships Notes (Page 1): 

 Use the following graphic organizer to write the equations. 

y 
 

(dependent) 

variable cost 
(per, each) 

(independent) 

  

            y         =                        x 

 

Analyzing Graphs Notes (page 1-2): 

 Draw lines on the graphs from the axis described to the line, to the 

other axis to locate the answers. 

skip problems c and e 

skip problem d 



Supports for Diverse Learners 
6th Grade Math 

Week 7 

skip problem c 

 

Graphing from a Table of Values Notes (page 2) 

 Graph the ordered pairs. 

  

 

Let’s Put It All Together! Notes (page 3): 

 Question 2: Use substitution to solve the equations. 

o Ex. y = 8.76x 

y = 8.76(5) 

y = $43.80 Put this answer into the blank space on 
the given table, then graph the pair. 

 Question 2b: use 2.5 

 Question 2c: use 5.5 

 Question 2d: use 10.25 

 

 Question 3: Use substitution to solve the equations. 

o Ex. 218.75 = 8.76x 

         8.76       8.76 

x = 24.9 hours   Put this answer into the blank space on 
the given table, then graph the pair. 

 



*For the final 6th grade packet, we will practice a couple of the major cluster standards that we have reviewed over the past several weeks* 

Review Topic: The Numbers System (6.NS.1-3,5-7d) 

Fraction Division (Week 1 packet) 

a.  b.  c.  d.  e.  
 

 

 

 

 

 

 

 

Multi-Digit Computation (Week 2 Packet) 

Convert each fraction to a decimal.  

a. 𝟏𝟖

𝟐𝟎
 b. 𝟗

𝟑𝟔
 c. 𝟏

𝟖
 d. 𝟏𝟐

𝟒𝟓
 e. 𝟕

𝟑𝟓
 

 

 

Calculate each sum, difference, product, or quotient 

a. 75.90 – 8.74 + 33.56 b. 125.36 – 98.28 – 26.08 c. 24.368 + 64.254 – 33.217 
 
 
 

d. 0.9 • 0.44 e. 0.36 ÷ 0.9 f. 0.4 • 0.5 ÷ 0.2 
 
 

 

Solve each word problem. 

 

 

 

 

 

Violet has 6 teaspoons of salt. 

She puts 
1

4
 teaspoon of salt in 

each batch of blueberry 

muffins that she makes. How 

many batches of muffins can 

Violet make?  

Tara buys clay in a tube that 

is 2 feet long. She is making 

clay flowers and each flower 

requires 
3

4
 foot of clay. How 

many whole flowers can 

Tara make from the tube of 

clay? 

Cheyenne is making friendship 

bracelets for all of her friends. 

Each bracelet requires 
2

3
 meter 

of thread. If Cheyenne has 

2
1

3
 meters of thread, how 

many complete friendship 

bracelets can she make? 

f.                                                                         g.                                                                      h. 

 Ellen wanted to buy the following items: A pair of 
jeans for $49.95, two t-shirts for $10.95 each, and 
a pair of shoes for $21.95. How much change will 
Ellen get back if she pays with a $100 bill? Show 
your work. 

 

Tom buys 3 liters of yellow paint and 2 liters of blue 
paint. The yellow paint is $12.95 per liter and the 
blue paint is $14.95 per liter. Tom handed the 
cashier a $100.00 bill to pay for the paint. How 
much change should Tom receive back? 

 



Signed Numbers and Absolute Value (Week 7 Packet) 

Correctly place each value on the number line. 

-9 - 3 |−7| + 8 |10| + |−10| -3 – 4 + (-6) -4(-2) + 10 |5| + 8(-2) 12 – (-3) ÷5 -3 • |−6| + 4 |−8| + |4| – 6(2)  

 

  

 
Write a numeric expression using absolute values that would represent each situation. Then, calculate the 
answer.  
 
a. The water level in El Dorado Lake begins 4.5 feet below sea level. After a rainy week, the water level is now 3.25 feet 
above sea level. What was the total amount that the water level changed? 
 
 

b. At the beginning of the month, Sally has $325.25 in her bank account. After a month of paying bills, buying groceries, 
and putting gas in her car, her account balance has -$87.60. What was the total amount of money that Sally spent during 
the month? 
 
 

c. Charles is traveling from Arizona to Alaska. When he got on the airplane in Arizona, the temperature was 64°. When 
he landed in Alaska, the temperature was -7°. What was the total change in temperature? 

 

Review Topic: Ratios and Problem Solving (6.RP.1-3) 

Part-to-Part and Part-to-Whole (Week 3 Packet) 

 

 

 

 

   

Problem Solving with Ratios and Rates (Week 3 Packet)  

 

 

 

 

  

a.               b.                          c.                              d.                        e.                       f.                          g.                         h.                           i.  

a.                                                                                                               b. 

 

 

c.                                                                                                               d. 

a. Alberto is in charge of making lunch at a summer camp. 

He knows that 3 tuna casseroles will serve 15 campers. 

How many tuna casseroles should Alberto make to serve 

35 campers? 

b. Perry is responsible for distributing soccer balls to the 

kids at soccer camp. During practice, Perry would like 

each group of 5 children to share two soccer balls. How 

many soccer balls does Perry need if 25 kids attend 

camp? 

c. Eva is planting flowers in her garden. Each variety 

pack of bulbs contains 4 lilies and 6 dahlias. How 

many dahlias will Eva plant if she plants 12 lilies? 



Percentages (Week 3 Packet) 

Solve each percent problem.  

a. 15% of 80 b. 9 is 20% of what number? c. 8 is what percent of 125? d. 42 is what percent of 
20? 
 
 
 

e. 31% of 400 f. 16 is 35% of what number? g. 62 is what percent of 
320? 

h. 21 is 125% of what  
number? 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

Review Topic: Expressions, Equations and Inequalities (6.EE.1-7) 

Evaluating Algebraic Expressions (Week 5 Packet) 

Evaluate each algebraic expression for the given values 

1. 8x – 6      for x = -3, -1, 2 
 
 
 
 
 

2. 128 – 9x     for x = -2, 0, 4 

3. 2x – 5x     for x = -4, 3, 5 4. x² - x     for x = -3, 0, 7 
 

 

  

i. To avoid overcrowding, a local animal shelter has 

a monthly goal to find 30% of their dogs’ homes. If 

they started with 80 dogs this month and reached 

their monthly goal, how many dogs were found 

homes? 

j. Robert is trying to collect all the cards of a special 

collector’s edition set of hockey cards. He has 18 cards, 

which is 40% of the set. How many cards are in the 

collection? How many more cards does he need? 

k. Kara has downloaded 250 megabytes of a 

file onto her computer. The screen tells her 

that this is 25% of the total file. How many 

megabytes is the file? 

l. Samantha estimated that she ate cereal for 

breakfast 80% of the days of the year. Given a year 

with 365 days, on how many days did Samantha 

eat cereal that year? 



Equivalent Expressions (Week 5 Packet) 

Apply the distributive property to re-write each expression. Then, if possible, combine like terms to simplify 

the expression.  

 

 

 

 

For each question, use factoring to write an equivalent expression.  

a. 17x - 68 b. 65 +13x c. 121 – 11x d. 3x – 6 + 9x 
 

 

Solve each word problem.   

 

 

 

 

 

Algebraic Equations (Week 6 Packet) 

Solve each equation for the missing value.  

   

 

 

  

 

 

 

 

 

 

 

a.                                                         b.                                                                           c. 

a. A frame maker is hired by an art museum to make 

a special frame for a large, rectangular painting. The 

painting is 3 times as long as it is tall. The expression 

2(x + 3x) represents the perimeter of the painting, 

where x represents the length of the short side of the 

painting in feet. What is the total feet of framing 

needed if the short side of the painting measures 2.6 

feet? 

b. You purchased two solar panels that have the same 

width but different heights. One panel has a height of 

5.6 feet and the other panel has a height of 7.2 feet. To 

calculate the area that both panels will cover, you use 

the formula 5.6w + 7.2w, where w is the width of each 

panel in feet. How much area will both panels cover if 

they are each two feet wide? 

Anthony’s Café runs a special every Tuesday where each taco costs $1.25.  

a) Write an equation to represent the cost of eating x tacos.  

 

b) Mark ate 7 tacos. Use the equation to determine the cost.  

 

c)  Martha ate 4 tacos. She also ordered a pop, which costs $2.50. Write a second equation to represent 

Martha’s cost. How much did Martha pay for 4 tacos and 1 pop? 



Inequalities (Week 6 Packet) 

Represent each inequality on the number line.  

 

 

 

 

 

 

  

 

 

 

 

 

 

  

Write an inequality to describe the situation.  

 
a. The football stadium holds up to 75,000 fans. Let x represent the number of fans.  

 

b. The sports car can drive up to 120 miles per hour. Let p represent the speed of the car.  

 

c. The minimum a shopper has to spend in order to receive a discount code is $25.00. Let b represent the 

amount spent.  

 

d. In order to get a free appetizer, the customer has to spend $40.00 on their meal. Let g represent the amount 

spent on their meal.  

 

e. For water to freeze, it must be 32° F or colder. Let f represent the degrees of water.  

 



Supports for Diverse Learners 
6th Grade Math 

Week 8 
Standard: 6.NS.1-3, 5-7d; 6.RP.1-3; 6.EE.1-7 

Topic: 

 The Number System 

 Ratios and Problem Solving 

 Expressions, Equations and Inequalities 

Supports: 

 Notes 

 Visual Aids 

 Step-by-Step Directions 

General Accommodations: 

 Read aloud all text 

 Use a calculator 

 Reduce the number of problems to complete if they are the same 

type 

 

Fraction Division Notes (Page 1): 

 Step 1: Turn all mixed numbers into improper fractions. 

 
 Step 2: Flip the second fraction over. 

 Step 3: Multiply straight across. 

 

 

Multi-Digit Computation Notes (page 1): 

 Watch this video on decimal arithmetic. 

 Turn your lined paper sideways to complete division. 

 Remember to line up the decimals on addition and subtraction. 

 Word Problems – remember to follow PEMDAS (below): 

o 100 - (49.95 + 10.95 + 10.95 +21.95) 

o 100 - (3 x 12.95 + 2 x 14.95) 

 

Parenthesis 

 If there are 2 sets of ( ), work from left to right 

 Or, if one set of ( ) is inside of the other one (example is 

problem d) do the one on the inside first 

Exponents 

Multiplication or Division 

 Do whatever comes first, working from left to right 

Addition or Subtraction 

 Do whatever comes first, working from left to right 

 

 

Signed Numbers and Absolute Value Notes (page 2): 

 Absolute value is simply how many jumps the number is away 

from 0 on the number line. Hint: It is always the same number, 

but positive. 

 Watch this video about adding and subtracting integers. 

 Watch this video about multiplying and dividing integers. 

 Word Problems: 

o A:  |-4.5| + |3.25| 

o B:  |325.25| + |-87.60| 

o C:  |64| + |-7| 

 

 

https://www.youtube.com/watch?v=kwh4SD1ToFc
https://www.youtube.com/watch?v=_BgblvF90UE
https://www.youtube.com/watch?v=K_tPbVPfHgk


Supports for Diverse Learners 
6th Grade Math 

Week 8 
Part-to-Part and Part-to-Whole Notes (page 2): 

 Watch this video about part-to-part and part-to-whole ratios. 

 Word Problems – put the values into the below fractions: 

o A: part-to-part 
𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠 𝑤ℎ𝑜 𝑝𝑟𝑒𝑓𝑒𝑟 𝑤ℎ𝑖𝑡𝑒 𝑏𝑟𝑒𝑎𝑑

𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠 𝑤ℎ𝑜 𝑝𝑟𝑒𝑓𝑒𝑟 𝑤ℎ𝑒𝑎𝑡 𝑏𝑟𝑒𝑎𝑑
 

o A: part-to-whole 
𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠 𝑤ℎ𝑜 𝑝𝑟𝑒𝑓𝑒𝑟 𝑤ℎ𝑖𝑡𝑒 𝑏𝑟𝑒𝑎𝑑

𝑎𝑙𝑙 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠
 and 

𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠 𝑤ℎ𝑜 𝑝𝑟𝑒𝑓𝑒𝑟 𝑤ℎ𝑒𝑎𝑡 𝑏𝑟𝑒𝑎𝑑

𝑎𝑙𝑙 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠
 

o B: part-to-part 
𝑟𝑒𝑑 𝑟𝑜𝑠𝑒𝑠

𝑝𝑖𝑛𝑘 𝑟𝑜𝑠𝑒𝑠
 

o B: part-to-whole 
𝑟𝑒𝑑 𝑟𝑜𝑠𝑒𝑠

𝑎𝑙𝑙 𝑟𝑜𝑠𝑒𝑠
 and 

𝑝𝑖𝑛𝑘 𝑟𝑜𝑠𝑒𝑠

𝑎𝑙𝑙 𝑟𝑜𝑠𝑒𝑠
 

o C: part-to-part 
𝑡𝑜𝑚𝑎𝑡𝑜 𝑝𝑙𝑎𝑛𝑡𝑠

𝑧𝑢𝑐ℎ𝑖𝑛𝑛𝑖 𝑝𝑙𝑎𝑛𝑡𝑠
 

o C: part-to-whole 
𝑡𝑜𝑚𝑎𝑡𝑜 𝑝𝑙𝑎𝑛𝑡𝑠

𝑎𝑙𝑙 𝑝𝑙𝑎𝑛𝑡𝑠
 and 

𝑧𝑢𝑐ℎ𝑖𝑛𝑛𝑖 𝑝𝑙𝑎𝑛𝑡𝑠

𝑎𝑙𝑙 𝑝𝑙𝑎𝑛𝑡𝑠
 

o D: part-to-part 
𝑑𝑎𝑓𝑓𝑜𝑑𝑖𝑙𝑠

𝑑𝑎𝑦−𝑙𝑖𝑙𝑙𝑖𝑒𝑠
 

o D: part-to-whole 
𝑑𝑎𝑓𝑓𝑜𝑑𝑖𝑙𝑠

𝑎𝑙𝑙 𝑓𝑙𝑜𝑤𝑒𝑟𝑠
 and 

𝑑𝑎𝑦−𝑙𝑖𝑙𝑙𝑖𝑒𝑠

𝑎𝑙𝑙 𝑓𝑙𝑜𝑤𝑒𝑟𝑠
 

 

Problem Solving with Ratios and Rates Notes (page 2): 

 Step 1: Set up an equivalent ratio. 

 Step 2: Multiply the numbers that are diagonal from one another. 

 Step 3: Divide by the number that hasn’t been used yet. 

 Word Problems: 

o A: 
3

15
 = 

35
 

o B: 
2

5
 = 

25
 

o C: 
4

6
 = 

12
 

Percentages Notes (page 3): 

 Step 1: Set up an equivalent ratio. 

 
 Step 2: Multiply the numbers that are diagonal from one another. 

 Step 3: Divide by the number that hasn’t been used yet. 

 Word Problems: 

o I: 
𝑖𝑠

80
 = 

30

100
 

o J: 
18

𝑜𝑓
 = 

40

100
 

o K: 
𝑖𝑠

250
 = 

25

100
 

o L: 
𝑖𝑠

365
 = 

80

100
 

 

Evaluating Algebraic Expressions Notes (page 3): 

 Make a table to organize your work.  

 Put the information from the problem into the table. Follow my 

example for problem 1. 

 Put ( ) around all the variables, or letters 

 Take out the letter and replace it with the value for the x 

 Use a calculator or PEMDAS to solve, and write the answer  

x Expression 
8(x) - 6 

Answer 

-3 8 (-3) – 6  (put this into the calculator just as it is) 
-24 – 6  (or use PEMDAS and it will look like this) 

-30 

-1 8 (-1) – 6 
 

 

2 8 (2) – 6 
 

 

https://www.youtube.com/watch?v=dtgfXXII-Oc


Supports for Diverse Learners 
6th Grade Math 

Week 8 
Equivalent Expressions Notes (page 4): 

 Watch this video to learn about the distributive property. 

 Watch this video about combining like terms. 

 Watch this video to learn about factoring. 

o The Greatest Common Factor for each problem is below: 

 A. GCF = 17 

 B. GCF = 13 

 C. GCF = 11 

 D. GCF = 3 

 Word Problems - substitute the given value into the equation and 

solve: 

o 2(x + 3x)  for x = 2.6 

o 5.6w + 7.2w  for w = 2 

 

Algebraic Equations Notes (page 4): 

 Watch this video on solving one step equations with + and -. 

 Watch this video on solving one step equations with x and /. 

 

 Step 1: Draw a line down the = sign to separate the two sides of the 

equation.  

 Step 2: Find the variable/letter. You will ALWAYS start on the side 

with the letter. 

 Step 3: Ask yourself, “What kind of math is happening here?” 

o Is it addition, subtraction, multiplication or division? 

 Step 4: Ask yourself, “What is the inverse/opposite operation?” 

o addition and subtraction are opposites 

o multiplication and division are opposites 

 Step 5: Do the opposite operation. 

 Step 6: What you do to one side of the = sign, you will do to the 

other side. 

 Step 7: Write the solution. 

 

 Word Problems – substitute the given value for x and solve: 

o 1.25x  for x = 7 

o 1.25x + 2.50  for x = 4 

 

Inequalities Notes (page 5): 

 Watch this video on inequalities. 

 Letter c is written backwards, so flip the inequality symbol around: 

o C.  x > 2
1

2
 

 Word Problems: 

< 

 

< 
 

> 

 

> 

 
less than 

 
less than or 

equal to 
greater than greater than 

or equal to 

fewer than at most more than at least 

under no more than larger than no less than 

smaller maximum of above minimum 

below not greater 
than 

exceeds not smaller 
than 

beneath up to over not under 

lower does not 
exceed 

larger ___ or more 

shorter ___ or less longer  

shorter  higher  

 

 

https://www.youtube.com/watch?v=bFVzAntlVTw
https://www.youtube.com/watch?v=HAkqb63Rzyw
https://www.youtube.com/watch?v=Kf67Dv7ygK0
https://www.youtube.com/watch?v=l3XzepN03KQ
https://www.youtube.com/watch?v=Qyd_v3DGzTM
https://www.youtube.com/watch?v=8g6uJmFoFOw


 

Week 7 and Week 8 

MATH PLUS



Review Topics: Working with Data (7.SP. 1-5) 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

Create a dot-plot from the values listed, showing the number of siblings students have. Then, describe the 

shape of the distribution, and identify any clusters, gaps, peaks, and outliers in the data.  

 

  

 

 

 

For the data shown below, describe the shape of the 

distribution. Then, label any clusters, gaps, peaks and 

outliers in the data. 

Use the dot plot above (Number of Pets Owned by Students) 

to answer each of the following questions.  

a. What do the 3 x’s above the number 4 represent? 

 

b. Why are there no x’s over the number 3? 

 

c. How many students represented own 1 pet? 

Number of Siblings 
3, 4, 3, 2, 6, 1, 0, 3, 4, 3, 

1, 2, 11,  3, 4, 3, 2 



 

 

  

  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Use the data from the table to create a histogram to represent the number of floors in the city’s tallest 

buildings.  

 

   

 

 

 

 

 

A stem-and-leaf plot is a graphical method 

used to represent ordered numerical data. 

Once the data is ordered, the stems and the 

leaves are determined. Typically, the stem is 

all the digits in a number except the 

rightmost digit, which is the leaf. 

4 1          41 

5 6          56 

 

Create a stem-and-leaf plot from the given data below regarding 

students’ math scores.  

Student Math Scores 
83, 78, 93, 82, 84, 95, 65, 80, 77, 89, 52, 84, 98, 65, 74, 50, 98, 78, 84, 52, 100, 68, 71, 80 

What observations can you make from the stem-and-leaf plot? 

A histogram is a graphical way to display quantitative or numerical data using vertical bars. The width of a bar in a 

histogram represents an interval of data and is often referred to as a bin. The height of the bar indicates the frequency, 

or the number of data values included in any given bin. 

Frequency 

Interval 



 

For each given data set, calculate the mean, median, mode (number that appears the most – if possible), and 

Mean Absolute Deviation  

 

 

 

  

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

  

For the set of data, construct a box-and-whisker plot and fill 

in each blank with the necessary value. 

 
10, 8, 7, 9, 2, 10, 5, 9, 7, 9, 10, 5, 8, 6, 5, 3, 1 

 

 

 

 

 

Minimum Val: ___________   

Maximum Val: __________ 

Q1: __________  

Median: __________           

Q3: ________ 

IQR: _________ 

 



Further Practice 

 

 



Review Topic: Circles (7.NS.4) 
 
 

A circle is shown. 

 
 

Identify each of the following in the figure. 
a. the center of the circle 
b. a diameter of the circle 
c. three radii of the circle 

 

Calculate the area and circumference of each circle shown below. 

 

 
 
 
 
 

 

  

 

 

 



Calculate the area and circumference of each circle described below. 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

       

 

 



Stretch your thinking! 

 

 

 

Review Topic: Rates and Ratios (7.RP.1) 

 

 

470 940 

Remember: 

A Unit Rate is 

always in 

relation to 1. 

For example, 

a car drives 

40 miles per 1 

hour, or you 

pay $0.75 for 

1 can of soda 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

End of Week Review! 
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